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Foreword

This Framework for Continuous School Improvement (‘the Framework’) sets out the Trust’s role
in supporting and challenging its schools (or other schools with which it is asked to work) to
improve, and to provide the very best outcomes for the children and young people entrusted to
our care, in a system that is school-led for the benefit of all. It describes our commitment to
target resources both to meet the greatest need, and to ensure our excellent schools continue
to improve and thrive.

This framework plays a central role in the delivery of the Trust’s Shared Vision and Strategy,
detailing the focus for Continuous School Improvement to the end of the academic year 2027,
when progress will be reviewed. There are several key areas which will support school
improvement and effectiveness at all phases and across the system, including:

e Providing targeted support to individual schools, allowing them to improve and flourish
e Reviewing provision to ensure we can meet need effectively
e Supporting school leaders in their journey of continuous improvement

Additional actions in each of these areas have been identified to support and accelerate
improvement in our schools that are most vulnerable at any given point in time, including
direction and intervention as necessary.

The Framework sets out how the Executive Team will risk assess and then plan for school
improvement using the School Evaluation Document (SED) so that proportionate resources can
be targeted to support and challenge those schools most in need and to ensure that more
successful schools can share best practice and be effective system leaders. The Framework also
outlines the circumstances under which we may need to intervene formally in schools which are
causing concern.

The Trust’s Executive Team will work in partnership with all schools, Headteachers, Governance
Committees, staff, families and local communities to benefit our children and young people.

The Framework is built on a ‘5C" model; to deliver improvement across KCSP we need to:

e keep Catholicity central to all that we do so that shared Gospel values underpin children’s
endeavour, resilience and success

e have clarity about our roles, responsibilities and plans

e work collegiately to ensure the best use of resources, knowledge, skills and experience

e have courage to do things differently and innovate where necessary or desirable to
ensure a step-change in outcomes

e ensure that there is consistency in our approach and systems across the whole Trust
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Introduction to the Framework for Continuous School Improvement

This Framework sets out the processes and procedures by which the Trust works together
to ensure that all schools offer the highest quality of education to all pupils. There is an
expectation that each school is judged at least ‘good’ or ‘outstanding’ in each element of
the Catholic School Inspection Framework and at least ‘expected standard’ or ‘strong
standard’ in the Ofsted Inspection Framework. This Framework for Continuous School
Improvement also helps clarify the relationship between the Trust’s Board, Executive
Team and all schools, to raise children and young people’s achievement (attainment,
progress and other success), through the collegiate working of all school leaders
(Headteachers, Business Managers, Leadership Teams and Committee Members), officers
of the Trust Executive Team and those of strategic partners.

The overriding principle is that the Trust’s senior leaders in schools are responsible for
the safety and well-being of children and young people and the standards they achieve,
and that they should work together to augment success, address areas of weakness and
share best practice. Crucially, the Headteacher is the most senior professional leader at
each school, charged with ensuring and driving continuous improvement. The
Headteacher, with their leadership team, is the first line of continuous improvement
resource, and accountable for securing year-on-year improvement to learning and faith
outcomes for all pupils on a school’s roll. As an essential part of school continuous
improvement, the ASIP and the Education Director have a role to ensure appropriate and
timely support, direction and intervention formally when necessary. Each Director on the
Trust’s Board shares overall responsibility for the safety, health, well-being and
achievement of all children and young people in the Trust’s schools and therefore has an
individual responsibility to help ensure all schools offer the highest possible quality of
sufficient and appropriate education, and to keep all children and young people safe,
healthy and thriving.

The Trust has a five-year Strategic Plan which has been developed through consultation
and agreement with all stakeholders. A key priority within the vision set out in the plan is
to secure the best outcomes for our pupils, enabling them to fulfil their potential:

We strive together to ensure that our schools will offer an ambitious
education and curriculum for all, with a firm focus on the provision of
excellent teaching and learning to ensure that the potential of each and every
one of our children and young people in our schools is fulfilled; whatever their
need.

The plan sets out a number of strategic objectives to enable us to deliver our mission of
knowing and celebrating Christ’s love, with ‘life in all its fullness’ at the heart of our
schools:
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Aspirational and excellent teaching & learning
Exceptional leadership of our unique schools
Valued, engaged and developed workforce
Inclusive and collaborative schools

Building a sustainable partnership

The Trust’s Strategic Plan also sets out our key message:

Our Trust recognises and celebrates that Jesus came to give us ‘life in all its
fullness’, and this is what our partnership of schools aims to provide for
our children and our young people during their time with us. The gospel
sits at the very heart of all we plan, think and do. Our key message to our
children and young people is that we are called by God to love and serve one
another as sisters and brothers, and to share Christ's peace and joy with one
another, both locally and as part of a global community.

Continuous school improvement is key to the Trust’s ability to achieve its core purpose,
and the outcomes for children and young people are a responsibility of the Trust Board
(“the Directors’). Directors are kept informed by the presenting of regular reports to the
Trust’s Education Standards Committee and to the Board. The Trust’s Board recognises
its accountability to the DfE through the Regional Director (RD) on school effectiveness
and pupil performance and works closely with other key partners such as the diocesan
Education Service on outcomes for children and young people and school effectiveness,
particularly where there is cause for celebration or concern.

This Framework will be revised as and when necessary to reflect changes in legislation,
national, regional and local guidance, the outcomes of inspections and school
reviews/health checks, and any major incident to which an immediate response is
required.
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Context for Continuous School Improvement

KCSP is a Multi-Academy Trust (MAT) for the Kent Catholic education community. There
are currently 32 schools in the Trust: 27 primary schools, and 5 secondary schools.

As of September 2026, no school in the Trust was judged to be ‘Inadequate’ or ‘Requires
Improvement’ in CSI Inspections and no school had an ‘Urgent Improvement’ judgement
in any area of Ofsted Inspections.

In recent years, overall, Trust achievement in Early Years, Key Stage 1 and Key Stage 2 has
been above the national average for most measures and above Kent averages. Over a
similar period in the secondary phase, outcomes in most of our secondary schools were
good and/or rapidly improving. There is, however, some variation in both primary and
secondary school outcomes within the Trust which this Framework aims to address.

Where formal direction and or intervention is required in a school to improve outcomes
for pupils more rapidly, the Trust’s Executive Team will co-ordinate and lead this process,
with school leaders held accountable for delivering interventions as required.

The Trust places great store by Continuous Professional Development (CPD) as a major
part of its determination to support continuous school improvement. Our CPD
programme helps facilitate:

e School-led initial teacher training

e Course-based CPD

e School-to-School support

e Identifying and developing leadership talent

e Research and development

e School improvement

Partnership working beyond the Trust is critically important to ensure schools’ ability to
provide the early intervention and support that children, young people and families need
and to ensure we meet our safeguarding obligations. This includes maintaining and
developing good partnership structures, relationships, systems and support regarding
special educational needs and disability (SEND), early help, assessment and safeguarding,
including ensuring that we protect children and young people who are at risk of sexual
exploitation or radicalisation as well as those who may be looked after or in need.



3. Continuous School Improvement Principles and Priorities
3.1 Principles

To secure continuous school improvement and effectiveness, we work to the following principles:

Q

Taking a holistic and evidence-based approach to school improvement

b. Demonstrating proportionality and a targeted approach, meaning that we target school
improvement resources to both meet need and promote excellence

c. Placing a strong and consistent emphasis on inclusivity in our schools

d. Being inclusive through championing children who are the most vulnerable and of
disadvantaged backgrounds, particularly: children looked after (CLA); young carers; those
with special educational needs and disability (SEND); those in receipt of Pupil Premium
(PP); those who are underperforming; those at risk of child sexual exploitation (CSE);
those at risk of becoming a young offender; those at risk of witnessing or being a victim
of domestic violence or extremism; children missing education (CME); those at risk of
exclusion and those at risk of becoming not in education, employment or training (NEET);
those that are refugees or asylum seekers

e. Being highly aspirational for all our children and young people and making reasonable
adjustments to the curriculum where necessary so that all thrive

f. Being accountable and transparent by having a clear focus on improving school
leadership, management at all levels and governance

g. Working collegiately and towards a school-led system of self-improvement, involving peer

to peer support and partnership working.

3.2 Priorities

The Trust’s priorities are set out in its Strategic Plan as detailed in section 1.4.

Working together with all partners, the Trust will focus its school improvement work, led by the
Executive Improvement Team, ASIPs and senior leaders at each school, on delivering to the
outcomes outlined in its Business Plan for 2026/27.

3.3 Target Setting Principles

FFT

e The Fischer Family Trust (FFT) is a charitable organisation set up by Mike Fischer whose
fortune was created through the company Research Machines — a major supplier of IT to
British schools over the last 40 years. They provide data services to UK schools and to the
National Health Service. In Education, they provide benchmarks of future performance and
indicators which schools can use to evaluate their performance. They work in conjunction
with local authorities and MATSs to support their service.



The FFT estimate the likelihood a given pupil will go on to achieve the national expectation
at the end of the Key Stage; this estimate is based on the pupil’s earlier achievements and
national rates of progress. Schools use the national rates of progress to benchmark ‘on
track’ performance. Every child will have an individual target or ‘flightpath’ for every
subject.
The FFT use three broad benchmarks of progress:
o FFT-50 - to make national average progress (50th percentile) based on prior
attainment, month of birth and gender.
o FFT-20 - to make high progress (top 20th percentile) based on prior attainment,
month of birth and gender.
o FFT-5 - to make the highest progress (top 5th percentile) based on prior
attainment, month of birth and gender.

Primary Schools

Education Standards Committee members will review each school’s previous year’s
outcomes against the targets set and use this information to inform them of their
understanding and agreement of the proposed targets both at school and Trust level.
Executive Officers use Fischer Family Trust* (FFT) estimates to set school specific and Trust
wide targets each academic year in term one.

Provisional targets for each school will be ‘calculated’ ensuring that they are both realistic
and aspirational. School level targets are primarily the aggregation of FFT pupil estimates. The
overall Trust target for primaries is an aggregate of all our primary schools and the same
principle applies to the overall target for our secondary schools.

As a general principle we use FFT-50 estimates as the minimum for setting schools’ targets.
More aspirational targets, based on the higher FFT benchmarks will be set for schools that
show they make better than national progress.

The ASIP will take the provisional targets for discussion and agreement with the headteacher
in each school.

On occasions a school may set a target that is below FFT50. Where this is the case, there will
be a clear rationale for this, discussed with and agreed by the Primary Education Director and
the CEO.

Each school’s targets are checked by the Education Director and the CEO before being
presented to the Education Standards Committee during the autumn term for review and
comment. Following approval in principle by the Education Standards Committee, the targets
will then be signed off by the CEO and the Education Director.

Targets set at the start of the year will not normally be changed unless certain factors appear
(e.g., high pupil mobility).

There will be ongoing monitoring of progress towards targets which will be reported to the
Education Standards Committee three times per year. At school level ASIPs will support HTs
with monitoring progress towards targets and measuring the impact of interventions and
actions underway for children not on target



Secondary Schools

Level 2

e The same approach set out above for primary schools will be used for setting Level 2 targets
in secondary schools, using FFT50 as the ‘baseline’ measure’.

e A ‘dashboard’ for each school will be produced, with an overall A8, Basics 4+ and Basics 5+
target at school level and an A8 target for each subject. The starting point for all targets will
be FFT50.

e Previous outcomes for the school are included in the dashboard to allow comparisons to be
made and 'direction of travel' to be identified. It is important to note that apparently
reduced performance from one year to the next may be as a result of a cohort with weaker
prior attainment rather than a decline in performance, and vice versa.

e National comparators, where available, are included in the dashboards. It is highly likely
that many/most subjects will be below these national comparators as a result of the impact
of selection in Kent.

e Headteachers, in conjunction with the KCSP CEO and Secondary ED, may on occasion set a
target for the school or a subject that is below FFT50. Where this is the case, there will be a
clear rationale for this, discussed with the Secondary ED and agreed by the CEO. Conversely,
HTs may choose to set a target above FFT50 for the school or a subject where it is deemed
appropriate to do so.

Level 3

e A ‘dashboard’ for each school will be produced, with an overall APS and ALPS target for
Academic A Levels and Applied General.

e Previous ALPS outcomes for the school will be included in dashboards to allow comparisons
to be made and 'direction of travel' to be identified. As ALPS is based on progress, this
negates any issues with prior attainment of the cohort.

e Asof 2026, the APS target for the school will take account of the prior attainment of the
cohort. A target APS score will be calculated based on pupils meeting their ALPS targets.

e Headteachers, in conjunction with the KCSP CEO and Secondary ED, will set ALPS targets for
the school and each subject, based on cohort and prior outcomes for the school/subjects.
An ALPS target of below 6 will not normally be set, and where this is the case, there will be
a clear rationale for this, discussed with the Secondary ED and agreed by the CEO. HTs may
choose to set a higher ALPS target (ALPS 1-3) where it is deemed appropriate to do so.

Setting targets for children with SEND




Children with SEND will have targets set which are appropriate to their level of need and
area of difficulty.
Most children on the SEN register will be targeted along with all their non-SEND peers and
the same principles set out above will apply.
Some children with an EHCP will have targets which closely match those of their non-SEND
peers and will be included in all data targets.
There will be some children who will have an EHCP, who show needs that impact their
global attainment and for whom it would not be appropriate or helpful to set traditional
numerical targets. This small number of pupils across the Trust will have nuanced targets
based on the Engagement Model or on the Pre-Key Stage Standards set specifically and
individually for them. These pupils would usually be disapplied from overall targets and
from official tests although may still appear in the numbers during final outcomes.
The Engagement Model is the assessment replacing P scales 1-4 for pupils working below
the standard of the national curriculum assessments and not engaged in subject specific
study. The Engagement model has 5 areas of engagement:

e exploration

e realisation

e anticipation

e persistence

e initiation
These areas allow teachers to assess pupils’ engagement in developing new skills, knowledge
and concepts in the school’s curriculum by demonstrating how pupils are achieving specific
outcomes. They represent what is necessary for pupils to fully engage in their learning and
reach their full potential.

The Pre-Key Stage standards are used for those who are capable of accessing subject specific
study and focus on key aspects of English reading, English writing and mathematics. The
statements are used to judge progress towards the end of key stage assessments.
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The Continuous School Improvement Framework in practice
Background

Leaders in KCSP’s schools, together with all staff, are responsible for raising standards of
attainment and enabling each individual child to achieve their potential. However, the
Trust’s Board has the responsibility for ensuring there is sufficient and appropriate
capacity for schools to be supported and challenged as necessary, and particularly when
rapid improvement is required. The oversight of Governance Committees, particularly
the Chair, is also important in ensuring school improvement and effectiveness. This
Framework encourages appropriate involvement of Committee Members and prioritises
this as a key element to securing improvements.

This Framework outlines the risk assessment process. Education Directors (EDs) and Area
School Improvement Advisers (ASIPs) will review the self-assessment grading of all
schools twice per year in September/October and March/April. This will inform the
priorities and resources for support and challenge which schools will be required to
prioritise (and those resources which may be prioritised for them) as a result of their self-
assessment. This risk assessment process and resource allocation will be reviewed each
year to ensure it is fit for purpose, affordable and provides value for money.

Schools complete their self-assessment data and use the 'SEF toolkit assessment’
document (Appendix 5) to assess themselves in each area, highlighting the descriptors
that apply. Schools then use their toolkit assessment to complete their 'KCSP SEF
summary' form (Appendix 4). This process also includes an assessment of CLM, budget
and compliance, areas that are not covered in the Ofsted framework but which we
include in our School Evaluation Process. ASIPs carry out a School Evaluation Process twice
a year (September and April), focused on the school's self assessment, and in agreement
with the ED and CEO either confirm or amend the grades given by the school's leaders.
These are reported to EDs, CEO and Ed Standards on the 'KCSP All Schools Evaluation
Summary' (see Appendix 6).

The principal focus of the Executive Team and ASIPs is to work with school leaders and
staff and support them to raise the achievement of all pupils, ensuring schools offer at
least an ‘expected standard’ education. If data and other evidence suggest that a school
is not enabling children to achieve well, and is not functioning effectively, the EDs and
ASIPs, working with school leaders, including Committee Members and Business
Managers, will support, challenge and intervene when necessary to improve the situation
quickly. The Trust’s School Evaluation Document (SED) has been drawn up considering
national DfE regulation and expectations, Ofsted guidance, Catholic School Inspection
guidance, and the Trust’s own ambition that all schools are consistently rated as
‘expected standard’ or ‘strong standard’ in each inspection area. In addition to key
performance indicators, EDs and ASIPs will also consider a range of risk assessment
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factors to determine support needed for each school. The common SED model gives
clarity to school improvement work, based on rigorous data analysis and the schools’ own
assessments of their needs along with other data/evidence as appropriate.

Aims of the School Evaluation Document (SED) Process

4.2.1 The Trust’s school improvement and SED process using the School Evaluation Document
is designed to be:

4.2.2

A transparent, easily understood method of discussing and securing continuing improved
school performance based on a professional conversation and agreement between EDs,
ASIPs and Headteachers.

An improvement tool for schools to measure their performance across a wide range of
areas and so identify their own Improvement needs

Part of a process to build the capacity and resilience of schools to be self-improving and
to facilitate school-to-school support through a partnership approach

A means to identify the support, challenge, direction and intervention required quickly,
to raise standards for all learners

A reliable, intelligent, objective assessment of each school within the Trust, based on a
range of evidence, including, but not limited to, national and internal data, leaders’ own
self-assessment, pupils’ work, pupils’ and parents’ views of the quality of education,
external reviews/health checks and Ofsted and CSI Reports

A tool for ensuring that when challenge and intervention is required to secure
improvement in the quality of education and improved outcomes for learners, it is
rigorous and timely

A means for ensuring that the Trust and schools’ resources are deployed effectively,
efficiently and economically.

The SED system is a process of risk assessment and resource allocation based on:

A collegiate process which begins with the school’s self-evaluation

Evaluation of the effectiveness of the school’s Catholic Life & Mission, safeguarding,
inclusion, curriculum & teaching, achievement, attendance & behaviour, personal
development & well-being, early years/sixth form (where applicable), leadership &
governance, budget and compliance/health & safety.

Current, reliable and comprehensive performance data, covering all key stages as well as
in-year progress for all pupils and groups of pupils, work seen during lessons and in pupils’
books and conversations with pupils about their learning experience

A wide range of data including attainment, attendance, exclusions, and safeguarding
information, in addition to information relating to leadership, management and
governance such as financial management and performance management arrangements
The need to have a transparent and equitable process to allocate resources effectively to
bring about improvement, securing better outcomes for all learners

12
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A requirement to ensure a clear process which will enable swift action and intervention
to be taken when required
Clear accountability arrangements at both school level and centrally.

The EDs and ASIPs will provide support and challenge for schools judged good in all CSI
areas to become outstanding in some or all areas and for CSI outstanding schools to
maintain this judgement and continue to develop and crucially to support other schools.
Similarly, schools will be supported and challenged to secure ‘strong standard’ or
‘exceptional’ in as many areas of the Ofsted Inspection Framework as possible. ED’s and
ASIPs will also provide support for schools to build the capacity to become self-improving.
The EDs and CEO will ensure formal intervention in schools that are underperforming,
offering support, but also direction and rigorous challenge, and will maintain close liaison
with the DfE’s RSD and the Diocesan Education Service (ES) as appropriate.

The Trust’s SED process and visit schedule

In advance of each SED visit, datasets will be provided by each school. These will include
pupil performance data and a range of other relevant information. Each school will also
provide its most recent graded self-evaluation form. ASIPs and HTs will work together to
review all evidence to agree the grades in the school’s self-evaluation form. These visits
will involve a strong focus on interrogating data, the targets set for the school, the
school’s Development Plan and its self-evaluation, especially regarding the CSI and Ofsted
frameworks for inspection.

After each SED visit, EDs will judge whether they can confirm the school’s and ASIP’s view
on each key aspect of its performance. Account will also be taken of any capacity issues
raised by the school HT or ASIP and by wider local intelligence. Taking this information
into account, and using the current Ofsted criteria, the EDs will then confirm
whether the evidence supports the self-evaluation grades.

In cases where the school has areas categorised as ‘needs attention’ or ‘urgent
improvement’, an ambitious timescale will be agreed to secure rapid improvements.

The SED process will allow areas for development and associated actions to be agreed.
These will be monitored by the ASIPs in school visits. ASIPs will also provide direct School
Improvement support to each school to achieve the identified actions in agreed
timescales.

The type of support each school receives will be determined by the self-evaluation

outcome:

e ‘Providing Support’ or ‘Standard Support’: for schools whose self-evaluation areas are
all ‘expected standard’ or stronger, the ASIP will visit at least once per term (x 6
yearly).

13
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e ‘Enhanced Support’: For schools with one or two areas rated as ‘needs attention’
there will be frequent visits (at least fortnightly) and support by both ASIPs and EDs.

e ‘Rapid Support’: For schools with more than two areas rated as ‘needs attention’
and/or any areas rated as ‘urgent improvement’, a Rapid Improvement Plan will be
drafted by the ED, ASIP and HT, with clear actions, timescales, responsibilities and RAG
of both action and impact. The school will be directly supported and monitored by the
phase ED, in conjunction with the ASIP and any other member of the SI team, HT or
SLT member, who can offer particular support or expertise. There will be at least 6-
weekly formal ED monitoring meetings with each such school. The CEO will attend
these “red- meetings once each seasonal term. If the ED thinks that external support
would be beneficial in supporting with improvement, this will be brokered to meet
individual schools’ needs, finances allowing.

It is anticipated that as well as the regular visits that will be made by ASIPs to each school
to check progress with agreed actions, ASIPs will be deployed to particular schools to
undertake agreed school improvement projects. The focus of these visits will be agreed
with leaders prior to the meeting but will usually focus on the priorities for improvement
identified at the most recent SED visit. These visits will provide an opportunity for school
leaders to showcase progress made through a range of activities, including data analysis,
learning walks, work scrutiny, conversations with pupils and discussions with relevant
teachers and middle leaders.

The Criteria for Risk Assessing Schools
The level of support that will be directed to schools is as follows:

Providing Support: Strongly performing and self-improving; schools whose self-evaluation
areas are majority ‘strong standard’ or ‘exceptional’ and all at least ‘expected standard’.
Standard Support: High performing and self-improving; schools whose self-evaluation
areas are all ‘expected standard’ or stronger.

Enhanced Support: Challenge and possible direction/intervention required; schools with
one area rated as ‘needs attention’.

Rapid Support: Serious concerns and rapid intervention required; schools with more than
one area rated as ‘needs attention’ and/or any areas rated as ‘urgent improvement’.

In schools which have more than one phase of education, different self-evaluation
judgements may apply to the different phase.

4.4.3 To have a risk assessment of ‘Providing Support’ the following criteria will apply:

Providing Support: These schools currently judge all self-evaluation areas as ‘expected
standard’ and a majority as ‘strong standard’ or ‘exceptional’. These schools were high

14



performing in the previous year. They will provide support and expertise to other schools in
the Trust.

Criteria

Schools with areas in an Ofsted Inspection of ‘outstanding’(under previous EIF) or
majority ‘strong standard’ or ‘exceptional’ (under current EIF), and a Catholic School
Inspection judgement of ‘good’ or ‘outstanding’ overall judgement in the most recent
report, will be expected to be ‘providing support’..

The curriculum is of high quality and is broad, balanced and ambitious for all pupils.
Standards have been and remain very high.

The quality of education is very effective. Pupils achieve very well. They read widely with
fluency and comprehension. In primary schools, phonics and early reading are given a
high priority and pupils learn to read successfully.

Pupils make substantial and sustained progress in English and mathematics and across
the curriculum. No groups of learners underperform, particularly those that are
disadvantaged or those with SEND.

Pupils’ behaviour and attitudes and personal development are very positive, including for
all groups of pupils.

Safeguarding is effective and embedded throughout the culture and ethos of the school.
There are no other concerns relating to other issues e.g., attendance, suspensions or
exclusions, financial management, performance management, governance.

The school has rigorous and accurate self-evaluation.

The school is core contributor to the wider Trust professional development offer and is
actively involved in providing effective school-to-school support at all levels.

4.4.4 To have a risk assessment of ‘Standard Support’ the following criteria will apply:

Standard Support: These schools currently judge all self-evaluation areas as ‘expected
standard’ or stronger and were high performing in previous year.

Criteria

Schools with all areas in an Ofsted Inspection of ‘good’ or ‘outstanding’(under previous
EIF) or ‘expected standard’ or stronger (under current EIF), and a Catholic School
Inspection judgement of ‘good’ or ‘outstanding’ overall judgement in the most recent
report, will received ‘standard support’.

The curriculum is of high quality and is broad, balanced and ambitious for all pupils.
Standards have been and remain high.

The quality of education is at least ‘effective’. Pupils achieve well. They read widely with
fluency and comprehension. In primary schools, phonics and early reading are given a
high priority and pupils learn to read successfully.

Pupils make substantial and sustained progress in English and mathematics and across
the curriculum. No groups of learners underperform, particularly those that are
disadvantaged or those with SEND.

15



4.4.5

Pupils’ behaviour and attitudes and personal development are at least ‘expected
standard’ and do not present any risks in terms of this categorisation.

Safeguarding is effective and embedded throughout the culture and ethos of the school.
There are no other significant concerns relating to other issues e.g., attendance,
suspensions or exclusions, financial management, performance management,
governance.

The school knows itself well and identifies and implements its own priorities for
improvement.

To have a risk assessment of ‘Enhanced Support’, the following criteria will apply:

Enhanced Support: These schools currently judge most self-evaluation areas as ‘expected
standard’ or stronger, with no more than one area judged to be ‘needs attention’; and no areas
judged to be ‘urgent improvement’. The current year outcomes or other factors pose an
increased risk to the outcome of an inspection. There may not have been a recent inspection.

Criteria

All schools that are at risk of being judged by Ofsted as having more than one ‘needs
attention’ judgement and/or by Catholic School Inspection to ‘require improvement’ will
be provided with ‘enhanced support’.

Schools for which the last Ofsted/CSI inspection grade was good or better may also be
placed in this category on a time-limited basis if the evidence supports this.

To be placed in this category, a school’s performance indicates that it is not currently
securely ‘expected standard. Attainment may have dipped below Kent and national
averages, and it will not be improving fast enough. Progress measures will not be
consistently good; that is, they may not be consistently above average or improving across
most subject areas. There may be inconsistency of performance.

Attendance, suspension and exclusions data may not be securely ‘expected standard’;
some groups of pupils may have low attendance. Overall and persistent absence may be
too high, including for particular groups.

Facets of pupils’ behaviour and attitudes and personal development, including in respect
of safeguarding, may not yet be effective, including their conduct and behaviour and
behaviour for learning.

Gaps for disadvantaged pupils and/or those with SEND, (including those who are high
achievers) are wide in relation to other pupils within the cohort, Kent averages for this
group and other pupils nationally. There may be a declining trend of performance.
Other aspects of the school’s performance may not be improving quickly enough.

In some cases, the school’s performance may not yet have declined, but capacity to
maintain the current position or improve is not strong enough; leaders have not been
able to demonstrate sufficient impact in raising performance.

LGC Members are not holding senior leaders to account robustly enough for the school’s
performance to improve rapidly.
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Other significant risks may apply such as there has been recent turbulence at Governance
Committee or across school senior leaders, a change of Headteacher, school re-organisation
or financial (management) issues, or there is a lack of confidence in the school expressed by
parents and/or high complaint rates. The ED and/or ASIP may have concerns that leaders are
not making the right decisions or acting quickly enough to bring about necessary
improvements. There may be staffing issues in the core subjects and many temporary staff/a
high proportion of ECTs. Safety issues may apply, such as poor or declining behaviour,
evidence of bullying or high exclusion rates.

The ED will join the ASIP on a school visit at least once each term to ensure that actions to
address necessary improvements are having the desired impact.

4.4.6

To have a risk assessment of ‘Rapid Support’, the following criteria will apply:

Rapid Support: These schools currently judge more than one self-evaluation area as ‘needs
attention; and/or one or more area is judged to be ‘urgent improvement. These schools may
have been judged by Ofsted and Catholic School Inspection inspectors as having serious
weaknesses or requiring special measures. In addition, they may be schools about which the
Trust has cause to have serious concerns.

Criteria

4.4.7

All schools that are judged by Ofsted to have more than one area that ‘need attention’
or more than one area of ‘urgent improvement’, and/or Catholic School Inspection to
‘require improvement’ will be provided with ‘rapid support’.

Standards are low, not rising or not quickly enough. There is considerable under-
achievement in any key subject or key stage.

Gaps for vulnerable pupils may be wide and not closing. The school’s leaders may not
have attended to recommendations/directions made by Ofsted or the school’s
Improvement Adviser.

There may be serious concerns about the school’s leadership and management, such
that there is a breakdown in its effectiveness.

LGC Members may be weak. The school may not have attended to a recommendation
by Ofsted to undertake an external review of governance.

There may be serious issues about safety at the school. Safeguarding may not be
effective.

There may be a significant lack of confidence in the school as expressed by parents and
carers.

There may be a high degree of staff change and falling rolls.

The school may face financial difficulties, such as a deficit budget.

The Trust Board will continue to use early intervention, as described above to avoid
schools reaching the ‘rapid support’ threshold.
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5. Support and Challenge to Schools
5.1 Core offer to all schools

KCSP CONTINUOUS SCHOOL IMPROVEMENT FRAMEWORK

CORE OFFER TO ALL SCHOOLS
‘PROVIDING SUPPORT’ AND ‘STANDARD SUPPORT’

e ASIP SED visit and report twice per year
e Regular ASIP visits and summary reports as necessary
e Termly Leader Briefings
e Twice yearly HT open agenda meetings with CEO and ED
e School Leaders Conferences and Retreats
e Headteacher Performance Management Reviews
e Governance Committee Member briefings and training
e Bespoke support/training to address identified improvement strategies

e Trust wide CPD opportunities for building system leadership
and staff development

e Opportunities to contribute to Trust-wide school improvement

5.2 Additional support and challenge for schools receiving ‘enhanced support’

ADDITIONAL SUPPORT AND CHALLENGE
. ENHANCEDSUPPORT

CORE OFFER +

e Individual school improvement actions to be agreed and monitored at each visit

e More regular ASIP monitoring and school improvement visits
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e Targeted improvement support and direction, including for senior and middle
leadership, teaching and learning and whole school/subject reviews as directed by
EDs

e The ED will join the ASIP on a school visit at least once each seasonal term to ensure
that actions to address necessary improvements are having the desired impact.

e Progress reported to CEO by Eds

5.3 Additional support and challenge for schools receiving ‘rapid support’

ADDITIONAL SUPPORT AND CHALLENGE
‘RAPID SUPPORT’

CORE OFFER +

e Individual rapid improvement action plan to be written, agreed
and monitored at each visit

e Weekly monitoring visits and reports from ASIPs

e Agreed School Improvement support from KCSP Sl Team and other agencies as
required.

e At least six-weekly formal ED monitoring meetings and more frequently if required.

e Progress reported to CEO by EDs

e CEO to attend the ‘rapid support’ meetings in schools once a seasonal term

e ‘Rapid support” meeting reports will be shared with the CEO
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6.1.

6.1.1

6.1.2

6.1.3

6.1.4

6.1.5

6.2.

6.2.1

6.2.2

6.2.3

6.2.4

6.2.5

6.3

Roles and Responsibilities for Continuous School Improvement
The Trust’s School Improvement Team will:

Use data and a range of wider evidence to evaluate schools. This risk assessment will then
inform resource allocation (clarity)

Both target resources to meet the greatest need whilst providing support for
development and collegiate learning opportunities for all our schools (collegiality)

Monitor and evaluate progress rigorously and encourage honest conversations and
actions which tackle the most difficult issues (courage)

Ensure that there is regular ASIP support for all schools (consistency)

Ensure activity is informed by strengths and areas for development highlighted in Catholic
School Inspections (Catholicity)

Headteachers will:

Accurately and transparently self-evaluate the work of the school as the lead school agent
for continuous school improvement, and engage with the SED process to understand risks
and actions required (clarity)

Work together to target resources to meet the greatest need and ensure the school
accesses all the support and opportunities available and that specific actions identified by
ASIPs and EDs are followed through and actioned appropriately (collegiality)

Where schools have been designated as requiring ‘enhanced support’ or ‘rapid support’
through the self-evaluation process by the Trust, facilitate and attend regular monitoring
visits, which will specifically monitor the progress being made in addressing the core
priorities for school improvement as outlined in the school’s action plan (consistency)

Working closely with their ASIP, monitor and evaluate progress rigorously and encourage
honest conversations and actions which tackle the most difficult issues within the school
(courage)

Take necessary action, in accordance with the Trust Scheme of Delegation and Trust-wide
policies, so that the current cohort of pupils is given the best possible opportunity to

thrive and succeed (Catholicity)

The CEO, the Education Directors and ASIPs will:
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6.3.1

6.3.2

6.3.3

6.3.4

6.3.5

6.4

6.4.1

6.4.2

6.4.3

6.4.4

6.4.5

6.4.6

Ensure that the vision and direction for KCSP’s Framework for Continuous School
Improvement is implemented and that resources are deployed in accordance with the
SED process (clarity)

Work with Headteachers and other senior leaders to ensure proactive ownership of
continuous improvement, and that leaders have access to high quality support and avail
themselves of all available opportunities (collegiality)

Ensure that the aims and objectives of the Framework for Continuous School
Improvement are at the heart of all improvement activities and that actions for
improvement identified by ASIPs are followed through and actioned appropriately by
school leaders (consistency)

Oversee the process of monitoring and evaluation of progress, ensuring open and
honest conversations take place regarding the most difficult issues schools face, school
decision-making is timely, and rigorous actions follow to drive continuous improvement
(courage)

Ensure that the Gospel values inform the Trust’s approach to continuous school
improvement, so that the success of children and young people remains central to all
the Trust’s work (Catholicity)

The Trust Board will:

Provide the vision and direction for KCSP’s Framework for Continuous School
Improvement and ensure resources are allocated to this work (clarity)

Engage in opportunities to know schools well (e.g., through link Directors) so that
strategic decision making remains as informed as possible (collegiality)

Ensure that the aims and objectives of the Framework for Continuous School
Improvement remain central to the Trust’s ambition (consistency)

Require every local governance committee to appoint individuals to lead roles that
support the monitoring and function of school improvement (collegiality)

Ensure triangulation of information between the governance structure, to promote: the
open discussion of any weaknesses, the use of reasonable endeavours to agree the
measures to be taken to improve standards and performance, the opportunity to effect
improvements at the school/cluster (courage)

Ensure the scrutiny process monitors and evaluates outcomes rigorously and encourages
honest conversations, timely decisions and actions which tackle the most difficult issues
(courage)
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6.4.6 Ensure all review and development is guided by shared Gospel values in ways that keep
the success of children and young people as central to all the Trust does (Catholicity)
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7. Trust Monitoring of School Improvement
7.1 Board and Education Standards Committee Meetings

The Trust has a responsibility to monitor the effectiveness of its school improvement work and
that of schools themselves. To achieve this, the Trust holds meetings of both the Board and the
Education Standards Committee to consider school outcomes, the improvement made by them,
the risks that remain in the work of schools and any other matters that need to be addressed.
The EDs, CEO and other Trust Directors are asked to contribute information to these meetings so
that a full picture of the progress that has been made by schools can be considered.

7.2 Trust Quality Assurance and Control Measures
The work of the School Improvement Team (SIT) will be quality assured in the following ways:

7.2.1 Visit reports: SIT will produce written reports or notes of visit using standard formats for
all school visits to the EDs and to the school’s Headteacher. For full SED visits, the ED will
authorise the distribution of these reports to the Headteacher, the Governance
Committee Chair and Clerk, senior officers of the Executive Team and CEO.

7.2.2 ED and ASIP performance review: the EDs and ASIPs will have an annual performance
review with their line managers which will be informed by the performance and
improvement of the schools with which they have been working, along with a self-
assessment completed prior to their performance review meeting in the autumn term.

7.2.3 School feedback on the work of the EDs and ASIPs: each year in the summer term, schools

will be asked formally to feed back to the Trust about the quality and effectiveness of the
work of their ED and ASIP
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Appendix 1: Timetable — key events in Continuous School Improvement calendar

Month

Activity

Outcome

July/August

Initial consideration of provisional
primary key stage performance data and
Secondary GCSE and A level results.

CEO will contact all schools where
performance is below the national
average, based on data available at that
time.

CEO will write to all schools where
performance is above regional and
national averages, based on data
available at that time.

Schools identified where performance
data suggests children have not achieved
what might have been expected.

Schools identified where performance
data suggests children have achieved well
against target or better than expected.

September/October

CEOQ/ED evaluation meeting and initial
risk assessment.

EDs meet with their ASIP Team regarding
performance, with outline of actions that
might be taken to address any
underperformance.

All schools have a SED meeting with their
ASIP, and the school’s SEF grades will be
agreed by the ED.

Meeting of the Education Standards
Committee to consider school
performance in the previous academic
year.

Meeting of the Board to consider school
performance in the previous academic
year.

All schools have an evidence-based SED
and actions.

Actions focused on improving outcomes
and provision are agreed between ASIP
and HT.

Directors appraised accordingly.

An understanding of how the Trust will
work with schools and other partners to
support and challenge schools to
improve.
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Appendix 2: Purpose and focus of school visits

Each ASIP visit should seek first-hand evidence and must offer robust challenge to Headteachers
and Governance Committee Chairs about their judgements and work. The visit and the
subsequent report need to be focused sharply on the expectations of outcomes for children, for
all pupils and especially vulnerable pupils, including disadvantaged pupils and those with SEND.
During the visit there will also be a focus on expectations of school performance, as defined in
the Ofsted School Inspection Handbook and the framework for Catholic School Inspections.

Each visit is a clear opportunity for the ASIP to offer the school advice on its improvement
capacity and strategic direction. To this end, there should be professional dialogue about how
capacity might be strengthened at all levels; for example, support from another school. This will
ensure clear plans for ongoing work in the school and the contribution that will be made by the
Trust. Actions for improvement identified by ASIPs during their visits and detailed in agreed
actions must be addressed by school leaders. ASIPs will monitor progress with these priorities at
subsequent visits.

All visits will be guided by the agreed actions from the previous visit. These action plans will be
flexible, so that if new priorities emerge during the year the plan can be revised at subsequent
visits or in between visits if needed. It is also recognised that it may be that additional support
for the school will be brokered by the ASIP in agreement with school leaders. The cost of this
additional support will usually be borne by the school.

NB - If the school wishes to use any external support, including from a local authority, who they
believe will be able to add value to its work, the Trust’s School Improvement Team must be fully
consulted and sign off the use of that individual or programme of support.

Evidence Base to include:

e Observations of part-lessons, conducted jointly with Headteachers/SLT/Middle Leaders

e Scrutiny of books during/after observations

e Discussions with the senior team

e Discussions with middle leaders, especially of core subjects and Curriculum Leads

e Discussions with chair/vice chair of LGCand other Committee Members

e Pupil voice.

e Website review.

e Scrutiny of a range of documentation including Ofsted Inspection report, Catholic School
Inspection report, school self-evaluation, school development plan, curriculum planning
documentation, school analysis of pupil data available, school evidence/review file,
school’s lesson observation records and analysis, attendance and exclusion data, Pupil
Premium Strategy, minutes of Governance Committee meetings.

e SCR/CPOMs compliance checks.
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Appendix 3: Monitoring of ‘enhanced support’ and ‘rapid support’ schools

‘Enhanced Support’

All schools categorised as ‘enhanced support’ will receive more frequent ASIP visits, at least
fortnightly. The ED will join the ASIP at least once each seasonal term to ensure that actions to
address necessary improvements are having the desired impact. Areas of concern requiring
scrutiny during these visits may include: safeguarding concerns, the quality of education not
being judged good, achievement and progress of all pupils or certain groups of pupils are not as
good as they should be, issues arising from low attendance which impacts on pupils’
performance, the level of exclusion of pupils, the quality of teaching in a key stage, year group or
subject that is having a detrimental impact on children’s learning.

Rapid Support

Schools categorised as rapid support’ will have at least six-weekly formal ED monitoring meetings
and more frequently if required. The CEO will attend these meetings once each seasonal term.
These meetings will continue until areas of concern are addressed effectively and improvement
is confirmed either by the CEO and EDs or Ofsted inspection.

The formal ED monitoring meetings should where possible be attended by:

e The school’s ASIP

e Headteacher

e Members of the SLT (if available)

e Governance Committee Chair or if not available, the Vice Chair or other agreed LGC

representative
e The CEO (once each seasonal term)

A representative from the Diocesan Education Service may be invited to attend.

As and when required, other school members of staff and LGC can be invited to attend to
address specific issues.

‘Rapid support’ meeting reports will be shared with the CEO
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Appendix 4: KCSP SEF Summary Form

KCSP SEF Summary Form
School:

Date of last review:

School Context

Previous Inspection

Areas to Improve Actions

Impact

Areas where school performance is ‘exceptional’ or close to ‘exceptional’ and evidence:
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SEF Grades

Safeguarding

Met

Not Met

Urgent
Improvement

Needs Attention

Expected Standard

Strong Standard

Exceptional

Inclusion

Curriculum and
teaching

Achievement

Attendance and
behaviour

Personal
development and
well-being

Leadership and
governance

Early Years

Sixth Form

Catholic Life

Any aspect of CSED or
CSII

CSED or CSI OE RI

CSED or CSI OE Good

CSED or CSI OE O

CSED or CSI OE O
Providing support to other
schools

Budget

In-year deficits and no
reserves

Significant in-year
deficits and/or reserves
below 5%

Small in-year revenue
deficit and reserves above
5%

In-year surplus and
reserves at 5% or more.

Significant revenue
contribution to capital
annually.
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Compliance

Significant H&S or
compliance issues evident

Some aspects of
compliance not in place

All aspects of compliance
in place but infrequent
review processes in some
areas.

All aspects of compliance
in place; regular review
processes in place

All aspects of compliance
in place and supporting
other schools.
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SEF Summary

Key Strengths

Current Areas of Focus

Safeguarding

Inclusion

Curriculum and
teaching

Achievement

Attendance and
behaviour

Personal
development and
well-being

Leadership and
governance

Early Years

Sixth Form

Catholic Life

Budget

Compliance
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Appendix 5: SEF Toolkit Assessment

State-funded school inspection toolkit
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https://assets.publishing.service.gov.uk/media/6a2abaf3c39255c595b50722/Schools_inspection_toolkit_for_use_from_September_2026.pdf

Appendix 6: KCSP All Schools Evaluation Summary

Needs Attention Expected Standard
School Safeguarding Inclusion Curriculum & Achievement Attendance & PDWB Leadership & Early years / Catholic Life Budget Compliance
(Met / Not teaching behaviour governance Sixth form
Met)
Urgent Improvement Needs Attention Expected Standard Strong Standard Exceptional

Catholic Life Any aspect of CSED or CSI 1 CSED or CSI OE RI CSED or CSI OE Good CSED or CSI OE O CSED or CSIOE O

Providing support to other
schools
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Appendix 7: KCSP Framework for Continuous School Improvement
School Evaluation Document (SED) Report Template 2026-27

Ken

Calholic
Schools’
Partnership

*Academies in Christ’
Part of the Archdiocese of Southwark

School Evaluation Document (SED) Report Template
ACADEMIC YEAR 2026/2027

School:
Date of Visit:

Completed by:

School name:

Date of visit:

Report completed by:
SED visit:

Progress and impact of agreed actions since last visit

Key focus of visit including activity undertaken

Agreed self-evaluation grades

Area Grade Key Strengths Agreed Areas for Development
Safeguarding Met/Not Met ° °
Inclusion ° °
Curriculum ° °

and teaching

Achievement ° °

Attendance
and behaviour
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Personal ° °
development

& well-being

Leadership & ° °
governance

Early Years ° °
Sixth Form ° °
Catholic Life ° °
Budget ° °
Compliance ° °

Comments on SIP

Any other comments on Catholic Life

Any other comments on Safeguarding

Other key successes since previous visit

Any other comments of note

Key focus/foci for next visit: summary of actions

Date of next visit
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Appendix 8: KCSP Framework for Continuous School Improvement
Monitoring & Assurance Data 2026-27
Primary-Outcomes and Targets

Headline Attendance Figures

School name:
Data compiled on (date)
Data compiled by

Attendance to date % Attendance from National
1t Sept. to XXX Average

Overall attendance for all pupils

Overall attendance for PP pupils

Overall Persistent Absence for all pupils

Overall Persistent Absence for PP pupils

Overall Attendance for SEND pupils (school support)
Overall Attendance for SEND pupils with an EHCP

Authorised absence all pupils
Unauthorised absence all pupils

Number of expulsions

Number of suspensions (fixed term exclusions)

Number of managed moves

Number of pupils educated off site (part time or full time)

Summary of outcomes in 2026

EYFS GLD Outcome
School GLD outcome 2026 National GLD outcome 2026

All pupils (add number in brackets)
PP pupils (add number in brackets)

Phonics

Year 1 Phonics
School outcome in 2026 National 2026

PP pupils (add number in
brackets)

Year 2 Phonics (re-takes)
School outcome in 2026

All pupils retaking (add number in brackets) PP pupils retaking (add number in brackets)

All pupils (add number in brackets)

% of entire Y2 cohort achieved a pass in the phonics screen National 2026
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Year 2 outcomes
School outcomes 2026 ‘

National outcomes

Year 4 Times Tables

School outcomes 2026 \ All pupils ()

All pupils () PP pupils ()
EXS GDS EXS GDS EXS GDS
Reading Reading
Writing Writing
Maths Maths
Science n/a Science n/a
RE

PP Pupils ()

National 2026

% of pupils achieved a score of 20+
% of pupils achieved a score of 25/25

Year 6 outcomes
School outcomes 2026

National 2026

TARGETS for academic year 2026/2027

All pupils ()

GLD Target
(To be agreed after statutory baseline is completed)

PP Pupils ()

All pupils () PP pupils ()

EXS GDS EXS GDS
RWM RWM
Reading Reading
Writing Writing
Maths Maths
GPS GPS
Science n/a Science n/a
RE I D

Reception GLD % on-track % on-track % achieved
window 1 window 2

All pupils ()

PP pupils ()

Year 1 Phonics Target

All pupils () PP Pupils ()

Y2 Phonics re-takes target

All pupils retaking () PP Pupils retaking ()
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Year 1 Phonics % on-track % on-track % achieved a pass in

window 1 window 2 phonics screen
All pupils ()
PP pupils ()
Year 2 Phonics % on-track % on-track % achieved a pass in
(re-takes) window 1 window 2 phonics screen
All pupils ()
PP Pupils ()

End of KS1 Targets: Year 2 cohort 2026/27
Year 2 Targets All PUPILS () \ PP Pupils () National

% EXS+ % GDS % EXS+ % GDS % EXS % GDS
Combined n/a n/a
Reading 68% 19%
Writing 60% 8%
Mathematics 70% 16%
Science n/a n/a 79% n/a
On-track window 1 On-track window 2 % achieved window 3
Combined
Reading
Writing
Mathematics
Science n/a n/a n/a n/a n/a n/a
RE*

*Statutory Key Stage 1 assessments ended after 2023.2023 national outcomes provided.

End of KS2 Targets: Year 6 cohort 2026/27

Year 6 Targets ALL PUPILS () \ PP PUPILS () 2026 National
% EXS+ %GDS % EXS+ %GDS % EXS % GDS

Combined
Reading
Writing

GPS
Mathematics
Science n/a n/a n/a
"RE

*The expectation is that RE outcomes are in line with or better than outcomes in English. The lowest % between R and W is used as the comparator.

On-track window 1 On-track window 2 % achieved window 3

All () PP () All () PP () All () PP ()
%EXS+ | %GDS | %EXS+ | %GDS | %EXS+ | %GDS | %EXS+ | %GDS | %EXS+ | %GDS | %EXS+ | %GDS
Combined
Reading
Writing (TA)
GPS
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Mathematics

Science

n/a n/a n/a n/a n/a

n/a

RE

Year 4 MTC Targets

All pupils () PP Pupils ()
% 20+ % 20+
% 25/25 % 25/25
Year 4 MTC % on-track % on-track % achieved
window 1 window 2

All pupils () % 20+ % 20+ % 20+

% 25/25 % 25/25 % 25/25
PP pupils () % 20+ % 20+ % 20+

% 25/25 % 25/25 % 25/25

Confirmation of publication on school website of key templates and documents
Statutory Document/template: Reviewed/updated and published on school website (tick to

confirm)

Sports Premium template

Pupil Premium template

Attendance template

Other documents Confirmation that latest version has been sent to SIP

(tick to confirm)

School Development Plan

SEF

Latest diocesan RE report
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Appendix 9: KCSP Framework for Continuous School Improvement
Monitoring & Assurance Data 2026-27
Outcomes: Secondary

Outcomes: Historic (2026)

All PP SEND K SEND EAL CLA MAP
EHCP

A8

P8
(Shadow
4 Matrix)

Basics 4+
%

Basics 5+
%

English 4+
%

English 5+
%

Maths 4+
%

Maths 5+
%

EBacc
Entries %

MFL
Entries %

EBacc
Standard
%

EBacc
Strong %

APS per
Entry Ac

APS per
Entry Voc

APS per
Pupil Ac

APS per
Pupil Voc

ALPS Ac




ALPS Voc

Outcomes: Forecast 2027 (based on most recent data drop)

Date of last data drop:

Target
All

All

PP

SEND K

SEND
EHCP

EAL

CLA

MAP

A8

P8
(Shadow
4 Matrix)

Basics 4+
%

Basics 5+
%

English
4+ %

English
5+ %

Maths 4+
%

Maths 5+
%

EBacc
Entries %

MFL
Entries %

EBacc
Standard
%

EBacc
Strong %

APS p
Entry Ac

APS p
Entry
Voc

APS p
Pupil Ac
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APS p
Pupil Voc

ALPS Ac

ALPS Voc
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Appendix 10: KCSP Framework for Continuous School Improvement
Monitoring & Assurance Data 2026-27
All Other Data

SIP Key Priorities

KCSP Strategic Objectives

Date of last update:

Section

Grade

Inclusion

Curriculum and teaching

Achievement

Attendance and behaviour

Personal development & well-being

Leadership & governance

Early Years

Sixth Form

Catholic Life

Budget

Compliance

CSED

Date of last update:

Section

Grade

The extent to which pupils contribute to and benefit from the Catholic life
and mission of the school
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The quality of provision for the Catholic life and mission of the school

How well leaders and governors promote, monitor and evaluate the
provision for the Catholic life and mission of the school

How well pupils achieve and enjoy their learning in religious education

The quality of teaching, learning and assessment in religious education

How well leaders and governors promote, monitor and evaluate the
provision for religious education

How well pupils participate in and respond to the school’s collective
worship

The quality of collective worship provided by the school

How well leaders and governors promote, monitor and evaluate the
provision for collective worship

Overall effectiveness

Previous Inspection Reports

Ofsted Csl
Date of previous inspection
Likely term of next inspection
Previous inspection grade
Previous inspection key
recommendations
School Information
School Name URN
Headteacher Chair of Governors
Admissions
PAN Number on Roll
Leavers since Sept Admissions since Sept
Total appeals since Successful appeals
Sept since Sept
Pupil Characteristics
FSM % PP %
CLA % Catholic %
SEN K % EHCP %
EAL % MAP % (sec only)
Boys % Girls %
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Catholicity

Brief commentary on developments since last report:
e Catholic Life and Mission (CLM)
e Religious Education (RE)
e Collective Worship (CW)

Budget
Notes

Reserves at start of Year Revenue

Capital

Total
Budget Revenue

Capital

Total
Latest Monitoring Revenue

Capital

Total
Projected Year-End Revenue
Reserves

Capital

Total
Staff Number No.
Staff Number FTE No.
Staff / Pupil Ratio (FTE) No.
Pupil Number R

Yrl

Yr 2

Yr3

Yr4

Yr5

Yr 6

Total
Pupil Number Yr7
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Yr8

Yr9

Yr 10

Yr1l

Yri12

Yri3

Total

Curriculum

Brief commentary on developments since last report:

Staffing & Quality of Teaching

Staffing Headcount

Leadership Male Female White British Other British Non-British
UPS
MPS
KR10+
KR9-
Number of ITT Number of ECTs
Number of teachers Number of teachers
on informal support on formal capability
Number of support Number of support
staff on informal staff on formal
support capability
Teaching Staff total Support Staff total
(FTE) (FTE)
Vacancies (FTE) Vacancies (FTE)
Teaching Staff Support Staff
Formal staff Formal staff
grievances since Sept disciplinary since Sept
Formal staff Bullying & Current % of
Harassment since Sept Good/Outstanding

teachers/teaching
CPD
Brief commentary on developments since last report and impact of CPD:
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Staff Wellbeing

Brief commentary on developments since last report:

Safeguarding

DSL

DSL on SLT?

Link Committee
Member

Date of last SCR check

Carried out by

Date of last Link
Member visit

All DSL Training up-to-
date?

All Safer Recruitment
Training up-to-date?

Date this Safeguarding data produced:

This Report

Last Report

Current number CP

Current number CHIN

Number Social Service
referrals

Number CAMHS referra

Is

Number LADO referrals

Number LADO consultations

Number staff low-level
concerns

Attendance Data

Date this attendance data produced:

ABIE Report
(Attendance Baseline Improvement Expectation)

ABIE Target 2026/27

Full year ABIE ranking

2025/26

Overall Attendance (YTD = year to date)

YTD
Term 2
Add
date

Pupil Groups

Similar
schools
rank
(Latest
ABIE)

YTD
Term 4
Add
date

Similar YTD
schools Term 6
rank Add
(Latest date

ABIE)

Similar
schools
rank
(Latest
ABIE)

DFE national
full year
2025/26
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All

Similar Similar Similar
schools % schools % schools %
(Latest (Latest (Latest
ABIE) ABIE) ABIE)
FSM
Non-FSM
SEN EHCP

SEN support

Non-SEN

CLA

Persistent Absence

Pupil Groups YTD Similar YTD Similar YTD Similar DFE national
Term 2 | schools | Term4 | schools Term 6 schools full year
Add rank Add rank Add date rank (2025/26)
date (Latest date (Latest (Latest
ABIE) ABIE) ABIE)
All
FSM
Non-FSM
SEN EHCP
SEN support
Non-SEN
CLA
Severe Absence
Pupil Groups YTD YTD YTD DFE national
Term 2 Term 4 Term 6 full year
Add date Add date Add date (2025/26)
All
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FSM

Non-FSM

SEN EHCP

SEN support

Non-SEN

CLA

Authorised Absence

Pupil Groups

YTD
Term 2
Add date

YTD
Term 4
Add date

YTD
Term 6
Add date

DFE national
full year
(2025/26)

All

FSM

Non-FSM

SEN EHCP

SEN support

Non-SEN

CLA

Unauthorised absence

Pupil Groups

YTD
Term 2
Add date

YTD
Term 4
Add date

YTD
Term 6
Add date

DFE national
full year
(2025/26)

All

FSM

Non-FSM

SEN EHCP

SEN support
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Non-SEN

CLA

Behaviour Data

Date this behaviour data produced:

Since last SED visit

Last Report

Suspensions: total incidents

Suspensions: total days

Repeat suspensions: number
of pupils

Permanent exclusions

Bullying incidents

Sexist incidents

Racist incidents

Homophobic incidents

Child-on-child abuse

Online incidents

Number of children on Part
Time timetables

Directed to Offsite Provision
(DTOP)/Managed Moves (MM)
in progress

DTOP/MM success

DTOP/MM failed

Number of pupils in
Alternative Provision

Number other pupils fully
educated offsite

Number other pupils partially
educated offsite

Pupil Wellbeing
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Brief commentary on developments since last report:

Health & Safety

Since last SED visit:

Reportable pupil
accidents

Reportable staff
accidents

Reportable visitor
accidents

Low-level non-
reportable pupil
accidents

Low-level non-
reportable staff
accidents

Low-level non-
reportable visitor
accidents

Last PAT test date

Last Legionella test
date

Last lockdown drill
date

Last fire drill date

Number of First Aid
trained staff

Number of EpiPen
trained staff

Number of Paediatric
First Aid trained staff

Number of Positive
Handling trained staff

Number of COSSH
trained staff

Complaints, Data and Website

Since last SED visit:

SAR

Fol

Data breaches

Formal complaints

Website

Website compliant?

Date of last check

Last check carried out
by

Full curriculum
outlined on website?

Dates on documents
on website:

SEND Report

PP & CCU Strategy
Pr: PE & Sport Prem
Safeguarding Policy
Behaviour Policy
Whistleblowing

Date:
Date:
Date:
Date:
Date:
Date:
Date:
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Appendix: current staff structure (to be added by school)
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School name:
Term:

Report completed by:

Appendix 11: KCSP Framework for Continuous School Improvement
Termly ASIP Summary Report 2026-27

Ken

Calholic
Schools’
Partnership ®

‘Academies in Christ’
Part of the Archdiocese of Southwark

TERMLY ASIP SUMMARY REPORT
ACADEMIC YEAR 2026-27

2/3/5/6

Actions undertaken Impact

Catholicity

e Catholic Life and Mission (CLM)
e Religious Education (RE)
e Collective Worship (CW)

Attendance

Attendance to date % Attendance National
from 1 Sept.  Average up
to XXX to XXX

Overall attendance for all pupils

Overall attendance for PP pupils

Overall Persistent Absence for all pupils

Overall Persistent Absence for PP pupils

Overall Attendance for SEND pupils (SEN Support)

Overall Attendance for SEND pupils with an EHCP

Authorised absence all pupils

Y6 RWM
Y4 MTC

Unauthorised absence all pupils

Comments on Safeguarding

Progress to targets ‘
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Y1 phonics

Comments on Budget

Agreed next steps/foci for visits next term ‘
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Appendix 12: KCSP Framework for Continuous School Improvement
Short Note of Visit Report 2026-27

Ken

Calholic
Schools” ¥
Partnership

‘Academies in Christ’
Part of the Archdiocese of Southwark

SCHOOL IMPROVEMENT SHORT NOTE OF VISIT REPORT
ACADEMIC YEAR 2026-27

School name:

Date of visit:
Report completed by:

Progress and impact of agreed actions since last visit

Previous agreed action(s) Progress and Impact to date

Key focus of visit including activity undertaken

Agreed action(s)

Date of next visit Agreed focus for next visit
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Appendix 13: KCSP Framework for Continuous School Improvement
Acronyms

A8 — Attainment 8

P8 — Progress 8
ALPS — A Level Performance System
APS — Average Point Score
ASIP / ASIPs — Area School Improvement Partner(s)
CEO — Chief Executive Officer

CMAT — Catholic Multi Academy Trust

CME — Children Missing Education

CPD — Continuous Professional Development

CSE — Child Sexual Exploitation

CSI — Catholic School Inspection

DfE — Department for Education

ED / EDs — Education Director(s)

EIF — Education Inspection Framework (Ofsted)
EHCP — Education, Health and Care Plan

ES — Education Service (Diocesan Education Service)
FFT — Fischer Family Trust

HT / HTs — Headteacher(s)

LGC — Local Governance Committee

MAT / MATs — Multi-Academy Trust(s)

NEET — Not in Education, Employment or Training
OFSTED - Office for Standards in Education, Children’s Services and Skills
PP — Pupil Premium

PRU —Pupil Referral Unit (Alternative Provision)
RD — Regional Director (DfE)

SED — School Evaluation Document

SEND — Special Educational Needs and Disabilities
SEF — Self-Evaluation Form

SI —School Improvement

SLT — Senior Leadership Team

SRP — Specialist Resource Provision
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